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Abstract 
The portfolio is an alternative method of assessment with formative value for students. The portfolio deals with the ,,savoir-fair” 
aspects of the field of study, therefore it is recommended for any competence-centered educational system. With regard to the 
operational objectives, the portfolio allows the assessment of more complex cognitive targets.  
In this study, we realized a comparative analysis between the features of the portfolio acknowledged by experts in education and 
those identified by students, expressed as advantages-disadvantages. The study was conducted on 60 engineering Master’s 
students in the first year, studying ,,Psycho-pedagogy of adolescents, youth and adults” - a course integrated in the psycho-
pedagogical training program. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
The portfolio, according to Romanian pedagogy, is depicted as an alternative or complementary assessment tool 
which due to its informative and formative value, helps correctly and adequately assess students. As a rule, when 
adopting a particular method, the focus lies on the components that a portfolio may include as well as on the 
advantages and disadvantages of its use for both the assessed students and their assessors (Sălăvăstru, 1999, pp. 191-
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192; Oțet, 2000, pp. 62-63; Albulescu & Albulescu 1999, p.173; Bocoș & Șerbănescu, 2011, pp.73-74; Frunză, 
Enache, & Oprea, 2008, pp. 57-60; Cucoș et al., 2008,  pp. 409-411; Manolescu & Panțuru, 2008, pp. 336-338; 
Bocoș & Jucan, 2007). Nevertheless, it is worth mentioning that the aim of the assessment, the type of subject, 
course/subject objectives, the students’ level of knowledge and duration determine the selection of elements to be 
included in a portfolio. Hence, the analysis of a portfolio as a method can be approached in two ways – on one hand, 
the person assessed via this method and, on the other hand, the assessor who designs and implements it. Since the 
aim of this study is to identify the advantages and disadvantages of this method from the perspective of the assessed 
person, it deems fit to emphasise the contribution of Frunză et al. (2008), who highlights 2 main aspects of this 
method:  
1) Portfolio as a learning means bound to record the learning performance, as regarded by D. Ketele (1993 as 
cited in Frunză et al., 2008), who identifies the aspects of the students’ performance: cognitive endurance – fostered 
by a series of assignments elaborated by the educated; metacognitive endurance – fostered by considerations on the 
assignments, procedures and working techniques; affectional endurance – fostered by personal input, by the student’ 
s original achievements; conative endurance – fostered by clues about how to eliminate or diminish certain 
deficiencies/shortcomings.  
2) Portfolio as a tool used to validate acquisitions, mainly those acquired by the students.  
Likewise, Cucoș et al. (2008, p.410) argues that the portfolio (including the digital one) may assess: students’ 
capacity to investigate, analyze, synthetize, organize the research materials or a certain product; capacity to compare 
the outcomes; to use the bibliography appropriately etc. Once assessed, all this may come across as personal benefits 
for the person assessed.  
With regard to the sore issues the assessor must consider when drafting the portfolio, these are outlined by its 
disadvantages and very few authors clarify these aspects explicitely (Manolescu & Panțuru, 2008, pp. 336-338;  
Cucoș et al., 2008, pp. 409-411): students must be empowered with freedom of choice as far as the portfolio 
contents is concerned. Moreover, the portfolio consists of analysis of data garnered throughout one academic 
semester; evaluation criteria are previously put across; data on grades and performance must be reported to the 
various sources (student, parents, teaching staff). Furthermore, the syllabus and information sources must raise the 
student’s interest in the field; students must prove their abilities as future experts by means of the portfolio. Meeus, 
Van Petegem, & Van Looy (2006) state that in higher education, the portfolio (beyond the wide range of current 
types of portfolios) can assisst in achieving two types of educational objectives: to learn a job and learn to learn, so 
that we can distinguish between the specific job skills-based portfolio and the one based on learning skills. The 
portfolio based on learning skills bears greater importance in higher education since the learning competence plays a 
vital role in the professional development pursued immediately after graduation (Elliott, 2003 as cited in Meeus et 
al., 2006). Likewise, it fosters lifelong learning (Foote, 2001 as cited in Meeus et al., 2006), as all that we wish is 
professionally competent graduates capable of learning throughout their life. Another feature of this method is the 
shift away from knowledge assessment towards the students’ competence//performance evaluation and thus, 
meeting the educational requirements for competence-based learning. Most authors argue that when planned and 
implemented adequately, the portfolio-based assessment may foster personal and professional development.    
2. Methodology 
The present research aims at identifying, based on students’ feedback, the most relevant characteristics of the 
portfolio as an  assessment method, in terms of advantages and disadvantages and person assessed. Moreover, the 
present study reveals the authors’ joint effort to assess the efficiency of the method proposed for students. Data have 
been gathered from the research part dedicated to „Considerations on the portfolio as an assessment method” (based 
on personal experience). This section approached the „Psycho-pedagogy of Adolescents, Youth and Adults”, a one 
semester academic subject included in the Master’s training program on Psycho-pedagogy. Master’s students in 
their first academic year (60 course attendees -23 girls and 37 boys) studying in the technical field have opted for the 
psycho-pedagogical training program. The portfolio as an evaluation method met the following requirements 
provided by the experts in the field to the assessors (Mc Alister, 2013, pp. 33-35; Zubizarreta, 2008; Damiani, 
2004): 
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1. Flexibility in choosing the documents to be included in the portfolio. The students attached one obligatory 
document to their portfolios and they had to select from other pre-established 6 documents. 
2. Guidelines regarding the elaboration of the portfolio. Hence, students were handed a Portfolio Guidebook, 
consisting of: Self-assessment concerning the competences acquired/developed and improvement proposals; 
Portfolio Analysis; Considerations  on the portfolio as an evaluation method.    
3. Transparent evaluation and self-assessment encouragement by means of a portfolio assessment grid aiming at 
guiding the learning process and performance and supporting self-evaluation.  
4. Portfolio delivery. The course attendees selected two representative documents to be delivered publicly. 
5. The final decision regarding the student’s performance took into consideration the multiple evaluation – self-
assessment, two assessors’ evaluation and emphasized both the oral presentation and elaboration of the portfolio.  
This present research adds value since, due to a wide range of portfolio uses, it may pose querries and raise 
confusion for both the inexperienced assessor who would like to implement the latest in education theory and 
practices and the assessed persons who test various elaboration and evaluation means via the portfolio. One solution 
in this sense would be that teachers would build upon the impact of this method on both the students and on 
themselves. 
 
3. Results 
 
The research is based on a qualitative and quantitative (frequency) analysis of the students’ opinions regarding 
the advantages and disadvantages of the portfolio as an evaluation method. Furthermore, our reseach aimed at 
elaborating some classifications. Hence, the following categories were identified – aspects bound to foster 
professional competence, transversal and learning competences, as well as self-assessment/decision making 
competences. A key observation regarding the benefits of the professional competence in the field of study is the 
increased frequency of the following positive charateristics: theory put into practice (81,6%), motivation for training 
in the field of study (66,6%), extensive knowledge in the field (58,3%), interest in the topics discussed (56,6%).With 
regard to personal benefits from some transversal competences, the top ranked aspects were: creativity and 
originality (78,3%), capacity to synthetize (60%), oral and written communication  (58,3%). 
 
 
Table 1. Portfolio advantages or personal benefits of the people assessed  
Aspects to foster professional development  
Identification of present competences  
Motivation for training in the field of study  
Diversification/broading of knowledge  
Extensive knowledge in the field (consolidation)  
Basics of the field of study  
Selection of useful data  
Development of the specialized language  
Theory put into practice  
Interest in the topics discussed  
Development of the ability to use knowledge in various contexts  
Enhancement of personal experience  
33,3% 
66,6% 
31,6% 
58,3% 
20% 
25% 
28,3% 
81,6% 
56,6% 
21,6% 
10% 
Aspects to foster transversal competences  
Development of the capacity to synthetize  
Encouragement of freedom of expression  
Development of oral and written communication competence  
Development of the argumentation competence 
Creativity and originality  
60% 
50% 
58,3% 
30% 
78,3% 
Aspects to foster the learning competence  
Organization of working time  
Participation in the learning process  
Bibliography research (additional research)  
Self-study (achievement skills)  
Analysis of self-study  
Course attendee is in charge of his own learning process  
Course attendee works at his/her own pace   
Learning becomes reassuring 
23,3% 
63,3% 
51,6% 
20% 
70% 
11,6% 
28,3% 
18,3% 
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Active participation in the learning process  
Use of cognitive working techniques  
Personalized learning  
Course attendee’s learning progress  
38,3% 
26,6% 
23,3% 
20% 
Aspects to foster self-assessment/decision-making competence  
Development of self-assessment capacity  
Self correction  
Stress free evaluation (self control) 
Selection of elements by the course attendee (flexibility)  
Course attendee’s personal input  
Enhancement of personal performance  
68,3% 
15% 
50% 
85% 
40% 
18,3% 
 
Regarding the learning competence, the main benefits mentioned by students were: considerations and analysis of 
self-study (70%), participation in the learning process (63.3%), bibliography research (additional research -51.6%). 
It is worth mentioning the increased awareness of all learning aspects. As far as self-assessment/decision-making 
competence is concerned, the results revealed the folowing top choices: selection of elements by the course attendee 
(flexibility- 85%), development of self-assessment capacity (68.3,%),  stress free evaluation (50%). The most 
important aspects revealed by the research have led to the conclusion that this method will foster lifelong learning, 
help identify the studens’ weaknesses and strenghts and will bring satisfaction in both learning and evaluation 
processes. What is more, the difficulty to discriminate between the assessor’s and assessed person’s opinions has 
proved a challenge. With regard to the person assessed, the following disadvantages have been identified: document 
density 30%, longer duration 91.6% , specialized language different from the technical one to which they are already 
familiar with  26.6%, typing of materials (use of computer) takes too much time 30%, high amount of work 18.3%, 
insecurity of elaboration 15%,  great focus on creativity 10%, need of research and bibliography  38.3%, high 
complexity of tasks 20%, lack of discomfort that triggers evaluation endurance 11.6%. With regard to the assessor, 
the following aspects have been revealed: longer evaluation time 26.6%, guidance time needed 10%, analysis of one 
contents/curriculum sequence only 23.3%, evaluation of certain competences 13.3%, some elements do not belong 
to the author (external impact) 58.3%, evaluation subjectivity 30%, check grid hard to draft 61.6%, qualitative value 
difficult to quantify 18.3%, greater focus on presentation rather than on quality 10%, weak attendee’s performance 
23.3%, attendees’ level of knowledge is a prerequisite for establishing requirements 15%. The suggestions made to 
improve the method envisaged: to be achieved by a group of attendees, participants must set the elements of the 
portfolio by themselves, compulsory research project included, to be combined with a traditional method, to use the 
E-portfolio, to create a database for the final portfolios, to provide former attendees with a portfolio model. The data 
garnered become essential since they offer a clearer perspective of the strong and weak points of the students’ 
learning process and their level of knowledge, of the extent to which the objectives, the planning-implementation-
evaluation of the didactic process as well as students’ satisfaction have been achieved.  
4. Conclusions 
In the light of the research carried out, the portfolio method distinguishes itself by its aim – it evaluates what 
students can do (rather than what they know), their savoir-fair, action drive which unveils students’ professional 
competence. On the other hand, this method tackles the latest docimological paradigms regarding the theory and 
practice of the evaluation process: Students’ active involvement in learning and evaluation. Students assume their 
learning process, they become aware of the objectives they must achieve and self-correct their learning. Likewise, 
they are capable of self-assessment and self-correction in the learning process. Hence, the method approaches the 
„objective”- based and „criteria”- based evaluation that not only allows students to reach objectives but also fosters 
improvement solutions. Moreover, the method is also concerned with „corrective” evaluation that provides the 
student with additional information about possible pitfalls so as to make his/her learning easier (Manolescu & 
Panțuru, 2008, p. 307). Awareness of the learning and evaluation process. „Conscious” or „formative” evaluation, 
which tackles both cognition, as an assembly of processes through which the student acquires and uses knowledge 
and metacognition, depicted as a process of „knowledge of self-knowledge” (Manolescu & Panțuru, 2008, p. 307) 
becomes a useful tool that assists the student in becoming aware of what he/she has acquired (knowledge, skills, 
competences, cognitive structures, abilities etc.). The present study shows the main benefits of the portfolio as 
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identified by students –concerning both professional and transversal and learning and self-assessment competences. 
Furthermore, it emphasizes the main pitfalls of the method only in order to provide solutions for improvement.  
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